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Abstract 
At present, there is a prime focus on the fields of knowledge in which citizens acquire the skills and knowledge necessary for 
effective communication, e.g. on the teaching of foreign languages and ICT.  Nevertheless, to combine and exploit both areas 
effectively, one (in this case a teacher) has to employ an appropriate methodology. Probably, the most suitable approach to the 
teaching of foreign languages with the help of ICT nowadays seems to be the so-called blended learning. Therefore, the aim of 
this paper is not only to list the benefits of blended learning for the teaching of foreign languages, but also to emphasise the 
importance of autonomous learning in this process. 
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1. Introduction 
     Present trends in the teaching of foreign languages attempt to react to new challenges and changes in education. 
The principal most recent trends in the teaching of foreign languages include: 
x The teaching focuses on the student. The teacher is becoming a co-learner. This trend is influenced by 
humanistic pedagogy and psychology with an emphasis on the creative potential of each individual and his 
or her ability to change himself/ herself. This understanding is undoubtedly influencing the changing roles 
of teacher and student in education. One of the most powerful drivers of this trend is social constructivist 
theory. In a social constructivist perspective, learners construct knowledge from their experiences, both 
positive and negative. Learning is an active social process, which means that learning occurs when 
individuals are actively engaged in social activities (cf. [1]; [2]). Moreover, constructivism regards each 
learner as a unique individual, considers his/ her cultural background, and nurtures the responsibility and 
motivation for learning. Constructivism is often associated with activity theory which understands human 
activities as complex, socially situated phenomena (for more information see Activity theory [3]). 
x The concept of autonomous learning is being implemented. Learners are seen as individuals who can 
and should be autonomous, i.e. be responsible for their own learning climate. Moreover, autonomous 
education helps students to develop their self-awareness, vision, practicality and freedom of discussion. 
These attributes serve to aid a student in his/her independent learning. 
x Collaborative or cooperative learning is being advocated. Cooperative/ collaborative learning, consists 
of a range of concepts and techniques for enhancing the value of student-student interaction. However, this 
type of learning requires the mastering of collaborative communication skills, e.g. agreeing politely, 
making compromises, explaining .... If learners succeed in their acquisition, then they are well equipped not 
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only for language learning but for their future career. Moreover, the teacher might participate in students’ 
collaborative learning by encouraging them to create a pleasant and friendly atmosphere for working 
together. One of the common examples of collaborative learning in the learning of foreign languages is 
project work, which enables students to learn together for a purpose other than to get a high score on an 
exam. 
x Curricula subjects are being integrated. That means that students use not only their acquired knowledge 
but also their skills across curricula. In practice students use English medium to study subjects such as 
geography, history or mathematics that were originally taught in the native language, in this case in Czech. 
This type of learning is exploited in the so-called Content and Language Integrated Learning (CLIL), which 
involves teaching a curricular subject through the medium of a foreign language. 
x Diversity. This aspect might be understood as the mix of students a teacher has in his/ her classrooms in 
terms of student background, e.g., ethnic, religious, social class and their first language, sex, achievement 
levels, learning styles, intelligences and learning strategies. Moreover, the boundaries between the directed 
learning process and the individual processes of learning a foreign language are vanishing. Foreign 
language teaching does not represent one teaching method anymore and only one textbook, but a learner is 
exposed to a number of interactive incentives and teaching methods, such as project teaching or teaching 
with the help of new information and communication technologies.  
x Teaching methods are closely interconnected with the latest scientific knowledge from the field of 
neurolinguistics and psycholinguistics. An example might be an interest in one’s self in connection with the 
research of motivation (for details see Dornyei [4, 5]).  
x The concept of multiculturalism is being promoted. Its aim is to make students more sensitive and open 
to other nationalities and their culture and consequently to make them aware of their own culture, values 
and beliefs.  
x The concept of multilingualism is being implemented. This means that besides the native language, each 
EU citizen should master another two foreign languages. In practice such a concept requires new teaching 
methods and wider content teaching.  
x The learning of foreign languages is perceived as a lifelong process. Such a process should already 
involve pre-school learning and extend right through to learning in later life, but it should also cover 
various professional and personal needs. 
     All the above mentioned trends/ concepts arise from the Common European Reference Framework for 
Languages , whose aim is to increase the quality of communication among European citizens with different 
language and cultural backgrounds and to provide a wide range of recommendations as to how to achieve this. 
     In sum, the main trend in the teaching of foreign languages seems to be a focus on the humanistic aspect of the 
aims of foreign language teaching, i.e. to perceive the teaching of foreign languages primarily as a means of 
education towards deep humanity (cf. [6] or [7]). 
 
2. Blended learning 
 
     As Mothejzikova [6] states, there is a prime focus on the fields of knowledge in which citizens acquire the skills 
and knowledge necessary for effective communication, i.e. on the teaching of foreign languages and ICT.  Thus, one 
might combine and exploit both fields in the so-called blended learning. As Frydrychova Klimova [8] points out, the 
term blended learning has become extremely fashionable nowadays, particularly in corporate and higher education 
settings. In this paper, following Littlejohn & Pegler [9], blended learning is perceived as an integration of face-to-
face teaching and learning methods with on-line approaches. In general, blended learning is about a mixture of 
instructional modalities (i.e. onsite, web-based and self-paced learning), delivery media (e.g. the Internet, classroom 
sessions, web-based courses, CD-ROMs, video, books, or PowerPoint slides), instructional methods (i.e. face-to-
face or technology-based sessions), and web-based technologies, both synchronous and asynchronous (e.g. chat 
rooms, wikis, virtual classrooms, conferencing tools, blogs, textbooks or on-line courses). The choice of a blend is 
usually determined by several factors: the nature of the course content and instructional goals, student characteristics 
and learning preferences, instructor experience and teaching style, online resources and others [10]. And as Graham 
[11] states, learners and teachers work together to improve the quality of learning and teaching; the ultimate aim of 
blended learning being to provide realistic practical opportunities for learners and teachers to make learning 
independent, useful, sustainable and ever growing. 
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     In this sense, blended learning has become one of the successful learning tools in second language acquisition 
(SLA). In fact, blended learning has been a major growth point in the English Language Teaching (ELT) industry 
over the last ten years. As Dziuban, Hartman & Moskal [10] state, blended learning in the EFL setting can be 
defined as a pedagogical approach that combines the effectiveness and socialization opportunities of the classroom 
with the technologically enhanced active learning possibilities of the online environment. According to De Praeter 
[12], a classic example of using the blended learning approach is a course of English as a second language where the 
instructor decides that all audio-based activities (listening comprehension and oral comprehension) will take place in 
the classroom while all written text-based activities will take place online (reading comprehension and essay 
writing). However, if the EFL course is designed purposefully and meaningfully, and with cultural understanding of 
students’ backgrounds, there are even further benefits of the blended learning approach to the teaching of foreign 
languages. 
     Firstly, eLearning can allow access to the target language culture through the use of Youtube videos, meaningful 
situational videos, chat rooms or videoconferencing. These tools not only give EFL students greater access to native 
speakers, but also enable learners to interact and collaborate with their foreign peers. Secondly, language is about 
communication and through exploiting the above mentioned tools students get more exposure to the target language 
than in traditional language classes. And if learners are appropriately motivated, they might become even more 
enthusiastic to practise the language frequently outside the more traditional formal instruction settings. Thirdly, 
using wikis, for example, can help students to improve their academic skills of reading and writing. In addition, they 
can also learn how to conduct basic research and collaborate with fellow students. Yet another advantage of the 
eLearning component is that the blended course gives students a chance to revisit lectures or seminars. Finally, the 
more frequent tutor feedback means that students are able to practise the language more often and are able to avoid 
repeating their previous errors [13]. 
 
3. Autonomous learning 
 
     The BL approach inevitably on the one side requires and on the other side supports an independent, autonomous 
learner. Generally, autonomous learning consists in the need to make the teaching more effective and to exploit a 
student’s potential and particularly his/ her creativity. To be autonomous, learners need to be able to have some 
choice in what, where, when and how to study. At the same time, they should feel responsible for their own learning 
and for the learning of those with whom they interact. Learner autonomy involves learners being aware of their own 
ways of learning, so as to utilize their strengths and work on their weaknesses [14]. Intrinsic and social motivation 
plays a central role in learner’s autonomy.  
     The teacher becomes a partner in such learning process. A form of democratization takes place with students 
taking on more rights and responsibilities for their own learning. However, autonomous learning does not only mean 
that learners work alone. In fact, they learn even more if they collaborate with their peers, independently on their 
teacher. Furthermore, autonomous learning tries to make learners responsible for their learning achievements and 
consequently, for their own assessment of their work. 
     Moreover, autonomous learning requires students to think independently. Admittedly, creative teachers tend to 
promote thinking skills with their students while teaching the content. There are two phases to the learning of 
content. The first is the so-called internalization. Learners try to construct in their minds the basic ideas, principles, 
and theories that are inherent in content. The second phase is a process of application. This is when learners use 
those ideas, principles, and theories as they become relevant in learners’ lives. Teachers should strive to cultivate 
critical thinking at every stage of learning, including initial learning since critical thinking represents a liberating 
force in education and a powerful resource in one’s personal and civic life. Furthermore, it motivates learners to 
acquire new knowledge or skills in any field of study they choose. 
4. Conclusion 
     Both theory and practice prove that learning is a complex process, dependent on the understanding and expertise 
of the individual teacher faced with the individual students with his/ her different learning needs and strategies. And 
knowledge construction with the aim of allowing learners to develop greater flexibility and awareness of 
communicative, linguistic, and learning levels needs to be part of any good language course (Fig. 1). 
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Figure 1. A model of a learning process [15] 
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